
How we teach writing at Dunstable Icknield Lower School (DILS)

The importance of Writing

At DILS, we believe that reading and high quality spoken language is fundamental to support

children’s writing. It is important to us that our children are aware writing is a necessary tool for life.

We value opportunities for high quality discussions and the use of engaging and enriching texts to

support children’s writing and development of vocabulary. Therefore as a school we have

implemented the ‘Read to Write’ scheme of work from Literacy Counts in addition to their ‘Sentence

Accuracy’ scheme.

Rationale

‘Read to Write’ empowers our teachers to provide high-quality teaching of writing through

high-quality literature. These revised and detailed units of work centre on engaging, vocabulary-rich

texts, with a wealth of writing opportunities within and across the curriculum. These units are being

implemented with great success because they also provide:

• Clear Sequential Episodes of Learning:

• Example Texts (at a greater depth expectation)

• Vocabulary Learning

• Contextualised Spelling, Grammar & Punctuation

• Writer’s Knowledge Linked to National Standards

• Sentence Accuracy Works Linked to National Standards

• Progressions Documents with Year Group Expectations

• Reflecting on Unit Outcomes: Planning for Next Steps

• Example Planning Format

• Wider Reading for the Wider Curriculum

• A Wealth of Resources Linked to the National Standards

• Explicit Links to the National Curriculum

The Read to Write scheme was selected for our school because its design is heavily based upon

research influences (see appendix for extended details).

https://www.dunstableicknield.co.uk/attachments/download.asp?file=1953&type=pdf
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Programme Structure (Progressive Sequence for Each Year Group_

Reception:

Year 1:

Year 2:

Year 3:
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Year 4:

Sentence Accuracy:
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Assessment

In conjunction with the ‘Read to Write’ scheme of work, we

follow the ‘Assessment Counts’ scheme from Literacy counts

to ensure our assessment of writing complements our

scheme of work. The assessment scheme is broken down into

providing three different tables for each year group, one at

below expected standard, one at expected standard, and

working one above the expected standard (see example to

the right).

Additionally, to aid our assessment, each term the whole

school is given an identical stimulus (this could be a piece of

writing, an image, art, or a piece of music) to then produce a

piece of writing. We then use this to help internally moderate

writing and as a means to facilitate staff to discuss attainment

in writing across year groups and key stages. This practice also

enables us to clearly see the progression of skills across the

different year groups.

Where relevant, our foundation subjects or key events may

be linked to our English learning, however our focus remains

on teaching the English objectives.

Supporting writing in the Early Years

A big focus begins in the Early Years with children learning to hold a pencil correctly using the

dynamic tripod grip and demonstrating a good seating position (see diagrams below). We support

children to develop these positive writing habits through strengthening their gross and fine motor

skills to ensure that their muscles and fingers are strong enough to mark make.

Mark making is the first step in writing and this starts with exploration of large tools such as chunky

chalks, paintbrushes and water, using fingers in sensory resources; it is not just writing with pencils

and paper. Following on from exploration, mark making develops with children being taught to form

letters correctly in the Early Years.
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Curriculum in the Early Years (Nursery)

Alongside a focus on physical development, speaking and listening plays a crucial part in writing in

the Early Years. Children need to be given the opportunity to listen to each other, hear stories being

read, ask questions, speak to each other and sing songs. It is important for children to share their

thoughts verbally before attempting to write. Pupils need to develop a love for writing and have

opportunities in all areas of provision in the setting to be able to mark make / write when they want

to and for a purpose.

Handwriting

At DILS, we employ a handwriting style called ‘continuous cursive’. Its most important  feature

is that each letter is formed without taking the pencil off the paper – and consequently, each

word is formed in one, flowing movement (see example below).

The key advantages to this system are:
❖ By making each letter in one movement, children’s hands develop a ‘physical  memory’ of it,

making it easier to produce the correct shape;
❖ Because letters and words flow from left to right, children are less likely to reverse letters

which are typically difficult (like b/d or p/q);
❖ There is a clearer distinction between capital letters and lower case;
❖ The continuous flow of writing ultimately improves speed and spelling.

At DILS, we aim to teach ‘handwriting’ so that it becomes an automatic process that does not
interfere with creative and mental thinking. We aim to equip children with the dexterity and fluency
needed to access the whole curriculum. We use a continuous cursive style which covers all the
requirements of the 2014 National Curriculum. At the end of Year 4 all pupils should have the ability
to produce fluent, legible and, eventually, speedy joined-up handwriting, and to understand the
different forms of handwriting used for different purposes. Different types of print and font are
evident in our school environment as found in the wider world. We want our pupils to be proud of
how they present their work and to take particular care in our cursive and joined-up handwriting
style.  Following the guidance from Little Wandle, children will not be taught the continuous cursive
style until they reach Year 1. They will be taught this during separate handwriting lessons and not
during their phonics. All graphemes will be taught in the specified font recommended by ‘Little
Wandle’.

Glossary - Useful terminology that we use with the children when teaching writing

Fine motor skills: ability to make movements using the small muscles in our hands and wrists.

Genre: a style of writing

Gross motor skills: ability to make movements using the small muscles in our hands and wrists.

Fiction: the type of book or story that is written about imaginary characters and events and not

based on real people and facts.

Narrative: a spoken or written account of connected events; a story.

Non-Fiction: writing that is informative or factual rather than fictional.

Non-Chronological: a report written on a single topic and has a range of different facts or

information about the topic. Examples are information leaflets, instructions, and formal letters.
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Appendix:

Rationale behind Read to Write scheme explained, based on research:

The Read to Write resources follow a common sequence: Immerse, Analyse, Plan and Write. This is

based on a tried and tested model (UKLA and Primary National Strategy, 2004 p.7) and acknowledges

the strong interrelationship between speaking and listening, reading and writing.

All of the  Read to Write resources include reading for pleasure: there is clear evidence that children

learn to write from what they read (Barrs and Cork, 2002). Additionally, the  Vehicle Texts (children’s

language-rich picture books) are carefully chosen to be read aloud, enjoyed and discussed. They are

challenging and beautifully written, and also provide important opportunities to teach new

vocabulary explicitly (Beck et al, 2002). The illustrations lend themselves to Booktalk (Chambers,

1999) and drama (Heathcote and Bolton, 1994 Taylor, 2016) and also provide rich and engaging

opportunities to write for a genuine purpose to a range of audiences which can be highly motivating

(EEF, 2020).

If children are to write at greater depth, they need to know what excellence at that exact standard

looks like (Clarke, 2020). So, alongside the Vehicle Texts is an additional piece of writing that we have

called an Example Text. You may know this as a WAGOLL (what a good one looks like) and it has been

carefully crafted to provide one example of what the outcome might look like at greater depth. This

isn’t designed to be learnt by heart or replicated. It is designed for attentive reading and finding out

how writing works (Andrews 2008). Experienced writers can draw on a ‘repertoire of possibilities’

(Myhill, 2012) and the Example Text allows discussion about the choices the author has made and

the effect on the reader. The scheme suggests activities to make the generic structure, its language

features, and knowledge for the writer visible (DFES, 2008) under the heading Writer’s Knowledge.

This explicit teaching is an important way of improving writing (EEF, 2020).

Both the Vehicle Text and Example Text provide opportunities to explore and practise ways of

controlling grammar for effect. Grammar skills are best learned in the context of purposeful writing

(Grammar for Writing DFEE 2000). Grammar activities are included in the scheme of work and can be

augmented by other resources as needed. Teaching Grammar Effectively at KS1 (Bearne, Kennedy

and Reedy) is an excellent text. The Read to Write resources include many opportunities for

modelling and helping to shape the voice children can use themselves when they are writing

independently (EEF, 2017). This powerful pedagogy is crucial to being an effective teacher of writing.

Successful independent writing is the end aim of all this preparation. The one box per paragraph

planning frameworks (Grammar for Writing DFEE 2000) are provided to support this, as are

suggestions for supporting the writing process (Smith (1982) and Graves (1983), included to help

children regularly loop back on their writing and begin to assess its quality and likely impact.


